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Superintendent Program Proposal Guidelines as Referenced in 16 KAR 3:010

Prerequisites for Admission: 

Section 1. Conditions and Prerequisites. (1) The professional certificate for instructional leadership - school superintendent shall be issued to an applicant who has completed:

(a) An approved program of preparation, as required by this administrative regulation and pursuant to 16 KAR 5:010;

(b) The appropriate requirements for certification, as established in KAR Title 16; and

(c) At least two (2) years of experience in a position of school principal, supervisor of instruction, guidance counselor, director of pupil personnel, director of special education, school business administrator, local district coordinator of vocational education, or a coordinator, administrator, or supervisor of district-wide services. Other administrative experience may be substituted for this requirement with the approval of the Education Professional Standards Board.
Pursuant to 16 KAR 3:010 an applicant must have proof of a completed master’s degree program.
An admissions portfolio that consists of multiple measures including:

A written statement from an education agency representative attesting to the candidate's skills and evidence of: 

· leadership roles and instructional leadership

· the ability to improve student achievement 

· utilizing schools laws, finance operations, and personnel matters
· curriculum, instruction, and assessment implementation
· commitment to ongoing professional growth

· effective communication skills (written communication; ability to disseminate information)

· the ability to build relationships, foster teamwork, develop networks
Candidates in alternative programs shall provide evidence of comparable skills as listed above and that include:

Leadership experiences which may have occurred in a setting other than a school district.

Evidence of engagement with a school or district 

Program Design: 

Superintendent preparation programs align courses with the Educational Leadership Policy Standards: ISLLC 2008 and the six standards in Technology Standards for School Administrators (TSSA), as well as incorporate standards of 21st Century skills, (e.g., creativity and innovation, critical thinking and problem solving, communication and collaboration, and leadership and responsibility).

Throughout all coursework superintendent preparation programs utilize the clinical model that provides multiple field experiences aligned to the required standards and ensure experiences related to leading a district to ensure students are college and career ready.  A matrix shall be provided that aligns the standards, skills, and field experiences to the course being offered.

· Multiple field experiences are provided.

· Field experiences require candidates to work in diverse school/district settings.

· Field experiences require candidates to demonstrate authenticity of practice—real problems based on district needs.

· Field experiences are aligned to the timeline of a superintendent’s seasonal responsibilities.
Possible Course Titles Aligned to Required Course Topics
Institutions shall develop curriculum for a minimum of 12 credit hours for superintendent programs that address the following:

The Roles and Responsibilities of a Superintendent
Course Topics (District Leadership)

16 KAR 3:010

1. Leadership theory/development

2. School-based councils

3. Culturally responsive leadership

4. Ethics

5. Roles and responsibilities of a superintendent
6. Capacity Building

7. Time Management
8. Impact of board leadership on student learning

Course Topics (Instructional Planning for Student Learning)

16 KAR 3:010

1. Impact on board leadership on student learning

2. Community engagement focused on student learning

3. Implement an aligned, rigorous, standards-based curriculum in every school which prepares all students to be globally competitive for postsecondary education and work;

4. Work with district and school staff to develop and implement a coordinated system of student academic support for students whose achievement does not meet established benchmarks.

ISLLC Components (ISLLC incorporated by reference in 16 KAR 3:010)

Curriculum Leader: collaborating with families and community members, responding to diverse community interests and needs, mobilizing community resources.

TSSA Components (TSSA incorporated by reference in 16 KAR 3:010)

Educational leaders ensure that curricular design, instructional strategies, and learning environments integrate appropriate technologies to maximize learning and teaching.

Superintendents:

· Provide equitable access for students and staff to technologies that facilitate productivity and enhance learning

· Communicate expectations consistently for the use of technology and its relationships to enhanced learning and teaching

· Ensure that budget priorities reflect a focus on technology and its relationships to enhanced learning and teaching

Course Topics (Management)

16 KAR 3:010

1. Finance (state and federal)

2. Personnel

3. Food Service

4. Transportation

5. School Safety

6. District Management

7. School-based councils

Course Topics (Systems for Change)

16 KAR 3:010

1. Develop skills that facilitate rigorous curriculum, engaging instruction, professional development, and a comprehensive assessment system

2. Collaborate with district staff and school leaders to coordinate a system of support that ensures engaging and relevant instruction in every classroom
3. Ensure that a comprehensive assessment system is appropriately used at the district, school, and classroom level for informed decision making that improves learning

4. Ensure that the school system has an articulated design for preschool, early childhood, middle childhood, adolescent, and adult education that represents research and best practice

Intentional Planning for Student Learning 
1. Identify needs

2. Prioritize needs

3. Establish vision/set goals

4. Analyze data 

5. Communicate effectively with all stakeholders

6. Involve/collaborate with all stakeholders 

7. Establish vision for the district

8. Create internal/external feedback loops

9. Formulate resource allocations

Within the course(s) that address(es) intentional planning for student learning, the superintendent candidate should be exposed to content that will assist the candidate to:

1. Develop skills that facilitate rigorous curriculum, engaging instruction, professional development, and comprehensive assessment system.

2. Work with staff to implement an aligned, rigorous standards-based curriculum in every school, preparing all students to be college and career ready and globally competitive for post-secondary education and work.

3. Work with district staff and school leaders to coordinate a system of support that ensures engaging and relevant instruction in every classroom, in every school.

4. Ensure that a comprehensive assessment system is appropriately used at the district, school, and classroom level for informed decision making that improves learning. 

5. Work with district and school staff to develop and implement a coordinated system of “in- time” student academic support for students whose achievement does not meet established benchmarks.

6. Ensure that the system has an articulated design for pre-school, early childhood, middle childhood, adolescent, and adult education that represents research and best practice.

Assessment Plan
Superintendent candidates provide through documentation—via a work sample, e-portfolio, or other means—data collected to determine the effectiveness of the field experience.  

Transitions
Identify assessments used for the three (3) transition points as specified by NCATE.
· Transition I:  Admissions.  Describe the institution’s system for evaluating applicants’ admission portfolios for entry into the superintendent program. Include the rubric used.

· Transition II. Midpoint: Describe the institution’s system for evaluating the candidates at the midpoint of the program.   

· Transition III:  Exit:  Describe the institution’s system for guiding the candidate to the completion of a capstone project. Provide an alignment of the capstone project to the ISLLC Standards, TSSA Standards, and components included in the Superintendent Program Proposal Guidelines.

Program Effectiveness
a. Describe the assessments used to determine program effectiveness.

b. Describe the system used to monitor the quality of the program based on these assessments.

Field Experiences

· Provide the system of documenting the effectiveness of the field experiences as described in the Superintendent Program Proposal Guidelines. The field experience documentation should provide an in-depth reflection by the superintendent candidate to demonstrate the potential impact on district, school, and student improvements.

· A rubric shall be used to assess the effectiveness of the field experience.
Capstone Project
· Superintendent candidates to successfully design, implement, and report results of a capstone project prior to exit from the program.  The capstone project should be presented to a panel of program faculty and practicing school administrators. 

· At the conclusion of the capstone project, the superintendent, in collaboration with the institutions, shall develop a professional growth plan to address identified needs.  This growth plan may be used by New Superintendent Training Center staff. *(Unable to regulate as EPSB has no statutory authority)
· The capstone shall be evaluated by the established rubric.
Mentoring Experiences

Superintendent programs include a structured mentoring experience for their candidates.  

· This formalized experience may be accomplished through collaboration with superintendents and/or other agencies, e.g., KASS, KASA, KDE, KSBA, education cooperatives, and university and district collaborative mentoring agreements.  

· Within the program there shall be a structured mentoring experience connected to the work cycle of a superintendent throughout his/her first year. 

Faculty – Capacity: 

· Provide a matrix of full-time faculty to include qualifications, rank, degrees, experience, and scholarship.  

· Provide a matrix of part-time or adjunct faculty to include qualifications, degrees, experiences, and scholarship, if applicable.

· Identify any practicing superintendents used to co-teach and/or co-design a program.

Proposals may be submitted in one of three ways: emailed to kim.walters-parker@ky.gov; posted on the college/university web site, with a notification e-mail sent to kim.walters-parker@ky.gov; or mailed on a thumb drive to the EPSB Division of Educator.
