Committee to Review Admissions and Clinical Experiences for Pre-Service Programs
RECOMMENDATIONS
August 2, 2010
Objective 1: Determining, prior to admission to a preparation program, that all new teacher candidates have adequate skills in math and writing. 
(Undergraduate, Initial):
a) Require an ACT composite of 22 with minimum subscores of 19 in Math for credit bearing non-algebra (22 for college algebra); 18 in English; and 20 in Reading (The subscores are somewhat parallel with the Council on Postsecondary Education’s  requirements in Regulation 13 KAR 2:020 Guidelines for admission to state-supported postsecondary education institutions in Kentucky)
b) Replace the PPST as an admission test option with an assessment aligned with the new Kentucky Core Academic Standards (The new assessment must include math, writing, and reading.) 
c) Raise the minimum GPA 2.75 to 3.00 by the 2016-17 school year
d) Determine that candidates exhibit acceptable levels of competency in oral and written communication skills
(Graduate, Initial) Requirements:	
a) Evidence of a bachelor’s degree with a minimum 3.00 undergraduate GPA from an accredited institution OR graduate degree from an accredited institution OR graduate entrance exams at the 50th percentile (GRE combined score at the 50th percentile)
b) Praxis II passing score in content areas (exclude LBD/MSD/ESL) 
c) Transcript review/proficiency evaluation (previous work experience, professional recommendations, and other school experiences) to determine program of study (curriculum contract/guide sheet development)
d) A writing assessment 
e) Interview
Objective 2: Selecting new teacher candidates who demonstrate critical dispositions and attributes necessary to be adaptive and innovative in the classroom of the 21st Century. 
a) Ensure that the process of using evidence-based tool(s) to assess dispositions is accurate, fair, and consistent. 
b) Screening for dispositions associated with effective teachers prior to formal admission of candidates must include attributes for 21st Century Skills and NCATE dispositions. 
c) Evidence of appropriate dispositions should be documented before completion of the program.
d) Have candidates sign a commitment to the Professional Code of Ethics and undergo a criminal records check. 
Objective 3: Providing throughout the entire preparation program enhanced field experiences that permit teacher candidates to put academic theory into meaningful practice. 
a) Districts and institutions of higher education (IHEs) will work together through MOAs to co-create and co-deliver placements (to include IHE supervisor and mentor teacher) and field activities (to include opportunities to teach prior to student teaching) that will include effective mentoring components, integration of  Kentucky Teacher Standards (KTS), and Kentucky Teacher Internship Program (KTIP) tasks throughout the program.
b) IHEs should incorporate into the curriculum 200 hours of mentored field experiences in the school community prior to student teaching for undergraduate candidates and 100 mentored hours prior to the professional term for graduate candidates.
c) IHEs should be able to show evidence of candidates’ impact on student achievement during the professional term (student teaching).
d) Incentives (such as Teacher Mentor certification and/or professional development credit for mentor training) should be provided for teachers to participate as mentors. 
e) The mentor teacher (the person who works with a pre-service candidate) should be a certified teacher who is recommended collaboratively by the IHE and the district. 
f) Good field experiences should meet the following criteria:
· Be aligned with the Kentucky Teacher Standards
· Be sequenced and developmental (including opportunities to teach before student teaching)
· Include effective mentoring, 
· Be systematic, coordinated, and mutually beneficial to the districts/IHEs/candidates
· Be supervised by the IHE in collaboration with the district, 
· Include assessment of candidate competencies
· Be codified in written policies such as handbooks
g) The EPSB should encourage and support IHEs to create pilot models to enhance field experiences that would include a biennial report on results. 
h) There should be incentives (such as course substitution, prospective job placement, etc.) for candidates to participate in pilot preparation models. 
Objective 4: Providing high quality mentoring for those entering teaching via an alternative route; Admission Criteria and Mentoring for Alternate Route (Option 6) Candidates
Admission Requirements:
a) Evidence of a bachelor’s degree with a minimum 3.00 undergraduate GPA from an accredited institution OR graduate degree from an accredited institution OR graduate entrance exams at the 50th percentile (GRE combined score at the 50th percentile)
b) Praxis II passing score in content areas (exclude LBD/MSD/ESL)
c) Transcript review/proficiency evaluation (previous work experience, professional recommendations, and other school experiences) to determine program of study (curriculum contract/guide sheet development)
d) A writing assessment
e) Interview
f) Screening for dispositions associated with effective teachers, including NCATE dispositions and attributes for 21st Century Skills 
g) Signed commitment to the Professional Code of Ethics and a clean criminal records check
h) Full implementation of 16 KAR 9:080 regarding mentoring
Objective 5: Determining the feasibility of a year-long residency experience that is designed to complement KTIP.
a) The EPSB should encourage and support IHEs to create pilot models to enhance field experiences and report the results to the Board. 
b) The EPSB should study or commission a study on emerging residency models within the state and around the nation, including those that are in the pilot mode or fully operational. 
Other recommendations that do not necessarily fit under any objective:
a) All IHEs should address relevant and current legislative P-20 requirements.
b) IHEs should demonstrate where content literacy skills, 21st Century Skills, and essential dispositions and attributes are incorporated throughout the preparation programs as part of the knowledge, skills, and/or dispositions required for teachers.
c) The EPSB should develop and make available to colleges and universities innovative mentoring modules to train P-12 and IHE faculty who serve the alternate route (Option 6) candidates.
d) The EPSB should establish a group to evaluate the possibility of a STEM composite certification for high school and middle school. 
e) IHEs should provide authentic field experience opportunities that may include campus-based and/or laboratory settings, total immersion, virtual professional learning communities, use of simulations, case studies, teaching clinics, peer observation, instructional rounds, co-teaching, and analysis.
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